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AGATE Advocacy:  
Engaging the Process 

 

AGENDA  

 1.  Why do we need advocates in the field?  

 2.  First steps: Self-education  

 3.  Outreach beyond our comfort zone  

 4.  Research the audience/legislators  

 5.  Making contacts, building relationships  

 6.  Due diligence - during session - websites, emails, phone  

7.  Follow-up and feedback  
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AGATE Legislative Advocacy 

 
 

AGATE Legislative Platform 
 
 
Key Components of Legislative Platform for AGATE/Legislative Strategies 
 

 Strong adherence to the concept of rigor in public schools for all children and ongoing 
education of the public regarding the role of G/T Education in establishing rigor for all students 

 Strong advocacy for education of the public regarding the education of gifted and talented 
students and issues that affect them 

 Ongoing communication with and education of key legislative committee chairs and members 
 Identification of legislative allies in other constituent groups 
 Ongoing communication with and education of key advocates of other constituent groups 
 Collaboration/coordination with AAGEA’s legislative efforts to insure consistency with G/T 

legislative goals 
 Ongoing education of AGATE’s membership regarding legislative strategy, creating a high 

degree of political awareness within the organization 
 
Legislative Strategies 
 

 Develop positive relationships with key legislators, other advocates, constituent organization 
chairs/presidents, ADE reps, State Board, Higher Education Board, etc. 

 Educate the membership of AGATE (and AAGEA) regarding appropriate legislative protocols 
 Ongoing contact with and presentations to AGATE Affiliate Groups to maintain high degree of 

awareness of advocacy efforts and opportunities 
 Work with AGATE (and AAGEA) legislative committees to create an awareness of the legislative 

process and best practices for affecting positive outcomes in legislation 
 Remain current (hourly!) on legislative bill production and revision as it affects G/T and keep 

legislative committee chairs informed. 
 Prepare response strategies that can be implemented quickly if need arises 
 Utilize technology for communication with all constituents to insure rapid dissemination of 

information 
 Post a legislative message board (possibly on AGATE website) that can be updated regularly to 

keep membership informed of bill progress 
 Coordinate with other groups (AAEA/AEA) to facilitate political alliances when needed for 

legislative support 
 Maintain a presence within the session, especially education committees (Senate and House) 

meetings 
 Facilitate evaluation meeting with AGATE legislative committee after each session to assess the 

work during the session and to develop action plan(s) for the next session 
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How Do You Measure Up as a GATE Advocate? 
 
The GATE program is too often vulnerable to its critics, particularly when school resources shrink. 
Active advocates are the best protectors of this program.  Advocacy takes a variety of forms. Answer 
Yes or No.  
 
1. If you are a parent of a gifted child or a teacher, do you talk regularly with your child or students 

about whether or not he or she is happy and challenged in school? The gifted program?  
2. If you are a teacher or other educator, do you communicate on a regular basis with parents and 

administrators to explain how you differentiate curriculum and instruction and why it is important 
to do so?  

3. Have you written a letter, made a phone call, or sent an e-mail or fax to a legislator on behalf of 
gifted and talented children?  

4. Have you made contact with a school board member(s) regarding the gifted and talented 
program in your district?  

5. Have you attended a school board meeting or a GATE Parent (or teacher) advisory committee 
meeting in support of gifted and talented children?  

6. Have you expressed appreciation for your local gifted and talented program to your district 
superintendent?  

7. Have you expressed support and appreciation to classroom teachers and/or site administrator for 
the GATE program and activities that have been particularly interesting and challenging?  

8. Have you helped to increase community awareness of the needs of the gifted and talented 
children?  

9. Have you joined an organization that supports gifted and talented education?  
10. Have you helped to publicize (in ways including contacting local newspapers and other media) 

the positive activities or aspects of gifted and talented children?  
11. Are you a member of an AGATE parent affiliate organization?  
12. Have you volunteered (beyond your assigned duties) your time on behalf of gifted and talented 

education?  
13. Have you attended seminars, workshops, or conferences to improve your knowledge of gifted 

education or shared the information with other teachers, parents, or administrators?  
14. Are you knowledgeable about your district's GT plan and budget?  
15. Are you aware of the NAGC and Arkansas Standards for gifted programming?  
 
Are you an effective advocate? Add up your "yes" replies.  
 

     11-5 Advocacy for gifted is a top priority 
                                       7-10 Advocacy is a high priority 
                                         4-6 Advocacy is a priority 
                                         2-3 Advocacy is a low priority 
                                         0-1 Advocacy is a very low priority! 
 
 
 
Questions modified from original taken from Advocacy in action: An advocacy handbook related to gifted and talented students, 
2nd edition., California Association for the Gifted.  
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How to Write an Effective Letter/Email 

Letters from constituents are extremely important to decision-makers, since most of them do want to know what the 

people they represent think about issues. The zip code of the writer is often the critical element in ensuring that the letter 

is read by the official or responsible aide because of the importance of keeping informed about their constituents' 

opinions. A large number of letters from constituents in support of, or in opposition to, an issue has significant impact. 

When educational issues are being considered, letters from parents may often be more persuasive to legislators and other 

decision-makers than are those from educators.  
 

Make Your Letter Count! 

Essential components of a letter  
to your elected official  

 
Officials and their staff pay careful attention to 
their mail since it often conveys the major body of 
public and voter sentiment on pending legislative 
activity. Here's an outline to follow when writing a 
letter to your elected official.  
 
1.   Introductory paragraph  
 
Give a reason for your letter, stating the title and 
number of existing or pending legislation, if 
appropriate.  
 
Identify yourself and your interest in gifted 
education.  
 
State the action you are seeking. Identify yourself 
as a constituent, if applicable.  
 
2. Communicate reasons why this legislator 
should act in support of your bill. These reasons 
might include historical facts, logic, data, credible 
opinion, personal experience, and/or the 
weaknesses of opposing points of view. Your 
facts must be accurate.  
 
3.   Letter closing 
  
Restate the action you are seeking.  
 
Ask for the official's commitment. Express 
appreciation for considering your views.  
 
Indicate willingness to help.  
 
If you can arrange it, invite the official to visit your 
classroom or school.  
 
Provide your address and phone number. 

Tips to Increase the Effectiveness of Your 
Letter  

 
1.  Be courteous, constructive, and reasonable, or you 

will lose credibility and the reader's good will.  
 

2.  Your facts must be accurate. Be careful not to give 

exaggerated or misleading information that might 

embarrass your decision-maker in front of his or her 

colleagues. If you know the source of your information, 

cite it.  
 
3.  When appropriate, send copies of your letter to key 

consultants and legislative staff. 
  
4.  Write your letter in your own words. Form letters or 

mimeographed cards do not produce interest or results. 
  
5.  Use your own stationery and stamps.  

Unless you are an authorized spokesperson for your 

place of employment, never use your work time or 

materials for advocacy purposes. 
  
6.  If you are representing a group, state your office or 

area of responsibility and use the organization's 

stationery.  
 
7.  Be neat. Type if your handwriting is hard to read. 

Grammar and punctuation are not as important as your 

ideas, but do spell names correctly.  
 
8.  Include a copy of a reliable article supporting your 

point of view whenever possible.  
 
9.  Send a letter of appreciation after you have received 

the support you requested.  

 
Timing is Important. 

When a bill is moving through the legislative process, the timing of your letter, phone call, or visit is important.  Send letters, 
emails, or faxes to: 

 Your own representatives when a bill is being formulated (although we seldom have this luxury, except at the federal   
         level. 

 Your own committee members of the committee chairperson when a bill is in a particular committee. 

 Your own representatives alerting them to the bill’s movement and re-emphasizing your position on it. 

 The governor when a bill has been sent to him or her for consideration. 
If time is short, a telegram or fax can be sent or a phone call made.  Staff in most legislators’ offices keep a log of const ituent 
letters, faxes, emails and calls made to them about pending bills. 
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Sample Questions Asked by Decision-Makers 

Advocates must be prepared to respond to questions or comments. Please answer the 
following questions:  

 
1. Why isn't the education of a gifted and talented child the parent's responsibility?  

2. Aren't the programs you're asking for good for all students?  

3. Don't gifted and talented programs just give students more of the same work at school 

and home?  

 

4. Isn't it possible for gifted students to achieve their highest potential without being in a 

gifted and talented program? 

  

5. Don't gifted and talented programs lead to elitism?  

6. Isn't simple acceleration the easiest way to go?  

7. How is GATE funded at the state level?  

8. How are GATE funds allocated?  

9. Are federal monies available?  

10. How are gifted pupils identified in Arkansas?  

11. Isn’t Advanced Placement a gifted program that only benefits a few kids? 

12.     Why do we spend so much on AP when only a few kids get the scores to get  

          college credit? 
 

 

 

 

 

Questions modified from original taken from Advocacy in action: An advocacy handbook related to gifted and talented students, 

2nd edition., California Association for the Gifted.  #11 & #12 were added by D. Hendricks. 
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Common Gifted Education Myths 

Myth: Gifted students don’t need help; they’ll do fine on their own   

Truth:  Would you send a star athlete to train for the Olympics without a coach? Gifted students need guidance 

from well-trained teachers who challenge and support them in order to fully develop their abilities. Many 

gifted students may be so far ahead of their same-age peers that they know more than half of the grade-

level curriculum before the school year begins. Their resulting boredom and frustration can lead to low 

achievement, despondency, or unhealthy work habits. The role of the teacher is crucial for spotting and 

nurturing talents in school. 

  
Myth:   Teachers challenge all the students, so gifted kids will be fine in the regular classroom. 

Truth:   Although teachers try to challenge all students they are frequently unfamiliar with the needs of gifted 

children and do not know how to best serve them in the classroom. The National Research Center on 

Gifted and Talented (NRC/GT) found that 61% of classroom teachers had no training in teaching highly 

able students, limiting the challenging educational opportunities offered to advanced learners.  A more 

recent national study conducted by the Fordham Institute found that 58% of teachers have received no 

professional development focused on teaching academically advanced students in the past few years. 

Taken together, these reports confirm what many families have known: not all teachers are able to 

recognize and support gifted learners. 

 
Myth:  Gifted students make everyone else in the Class smarter by providing a role model or a challenge.   

Truth:  In reality, average or below-average students do not look to the gifted students in the class as role 

models. They are more likely to model their behavior on those who have similar capabilities and are 

coping well in school. Seeing a student at a similar performance level succeed motivates students 

because it adds to their own sense of ability. Watching or relying on someone who is expected to 

succeed does little to increase a struggling student’s sense of self-confidence.  Similarly, gifted students 

benefit from classroom interactions with peers at similar performance levels. 

  

Myth:  All Children are Gifted  

Myth:   Acceleration placement options are socially harmful for gifted students. 

Truth:   Academically gifted students often feel bored or out of place with their age peers and naturally gravitate 

towards older students who are more similar as “intellectual peers.” Studies have shown that many 

students are happier with older students who share their interest than they are with children the same 

age.  Therefore, acceleration placement options such as early entrance to Kindergarten, grade skipping, 

or early exit should be considered for these students. 

 
Myth:   Gifted education programs are elitist. 

Truth:   Gifted education is not about status, it is about meeting student needs. Advanced learners are found in 

all cultures, ethnic backgrounds, and socioeconomic groups. However, not every school district offers 

services for gifted students, even though there are gifted students in every district. Because of a lack of 

state and federal financial support, only affluent districts in many states can afford to offer gifted 
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education programs and services, which leaves many gifted students behind. 

 

Myth:   That student can’t be gifted; he’s receiving poor grades  

Truth:   Underachievement describes a discrepancy between a student’s performance and his actual ability.  The 

roots of this problem differ, based on each child’s experiences.  Gifted students may become bored or 

frustrated in an unchallenging classroom situation causing them to lose interest, learn bad study habits, 

or distrust the school environment.  Other students may mask their abilities to try to fit in socially with 

their same-age peers.  No matter the cause, it is imperative that a caring and perceptive adult help gifted 

learners break the cycle of underachievement in order to achieve their full potential.  See ERIC digests 

on underachievement in gifted boys; underachievement of minority students.  

 
Myth:   Gifted students are happy, popular, and well adjusted in school   

Truth:   Many gifted students flourish in their community and school environment.  However, some gifted children 

differ in terms of their emotional and moral intensity, sensitivity to expectations and feelings, 

perfectionism, and deep concerns about societal problems. Others do not share interests with their 

classmates, resulting in isolation or being labeled unfavorably as a “nerd.” Because of these difficulties, 

the school experience is one to be endured rather than celebrated.  It is estimated that 20 to 25% of 

gifted children have social and emotional difficulties, about twice as many as in the general population of 

students.   

  
Myth:   This child can’t be gifted, he Has a Disability 

Truth:   Some gifted students also have learning or other disabilities. These “twice-exceptional” students often go 

undetected in regular classrooms because their disability and gifts mask each other, making them appear 

“average.” Other twice-exceptional students are identified as having a learning disability and as a result, 

are not considered for gifted services. In both cases, it is important to focus on the students’ abilities and 

allow them to have challenging curricula in addition to receiving help for their learning disability.   

  
Myth:   Our district has a gifted and talented program: We have AP courses   

Truth:   While AP classes offer rigorous, advanced coursework, they are not a gifted education program. The AP 

program is designed as college-level classes taught by high school teachers for students willing to work 

hard. The program is limited in its service to gifted and talented students in two major areas: First, AP is 

limited by the subjects offered, which in most districts is only a small handful. Second, it is limited in that, 

typically, it is offered only in high school and is generally available only for 11th and 12th grade students. 

Coupled with the one-size-fits all approach of textbooks and extensive reading lists, the limitations of AP 

coursework mean that districts must offer additional curriculum options to be considered as having gifted 

and talented services.         
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Myth:   Gifted education Requires Abundant Resources 

Truth:   While, over time, developing an effective and comprehensive gifted education program may be costly 

and require talented, well-qualified professionals, an abundance of resources is not necessary to begin 

offering gifted education services. A belief that gifted students require something different from the 

regular curriculum, followed by hard-work and commitment from community and district personnel, are 

the most critical components in designing and implementing successful gifted education programs and 

services.   
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Legislative Advocacy Websites 
 

www.arkansased.org  - ADE website 

 

http://www.arkleg.state.ar.us/assembly/2015/2015R/Pages/Home.aspx- Arkansas General Assembly 

website 

 

http://www.nagc.org/get-involved/advocate-high-ability-learners/advocacy-toolkit?id=36    - NAGC 

Advocacy – Toolkit 

 

http://www.ascd.org/public-policy/Educator-Advocates.aspx - Association for Supervision and 

Curriculum Development Educator Advocates Program – ASCD website 

 

http://www.ascd.org/ASCD/pdf/newsandissues/ascdadvocacyguide.pdf - ASCD Advocacy Guide 

 

http://www.theaaea.org/domain/30  - Arkansas Association of Educational Administrators Legislative 

“Bill Tracker.”   AAEA website 

 

http://www.aeaonline.org/political_action/update.asp  - Arkansas Education Association  

Educational Advocacy page on the AEA webite 

 

http://legislativedigest.com/aea/WEBA_TRACK.HTM - AEA Bill-Tracker link 
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